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Abstract  
 

The COVID-19 pandemic has an enormous impact on human life. In the context of education, information 

technology (IT) has taken the role of the classroom through online teaching. Therefore, the objectives of this study 

are to explore teachers’ perception of the concept of home-based teaching and its implementation. This study 

applied a qualitative research methodology where semi-structured interviews were conducted through phone calls 

involving several primary school teachers in Perlis, Malaysia.  The study found that the teachers understood the 

concept of home-based teaching and obtained adequate information for the purpose of teaching from responsible 

parties. Teachers also implemented their home-based teaching through various platforms such as Google Meet, 

WhatsApp, and Telegram with varied teaching methodologies to ensure smooth teaching processes. This study 

emphasizes that effective communication, training, collaboration, creativity and constructive feedback are 

pertinent to ensure effective implementation of home-based teaching and learning. 

 

Keywords: implementation of Home-based teaching and learning, Covid-19, Perlis 

 

 

1. INTRODUCTION  
 

The coronavirus (COVID-19) is a disease that has changed the pattern of daily human activities. The virus is 

transmitted through direct human contact and airborne particles, resulting in the death of millions of people all 

over the world. According to Hossain et al., (2021), Cuenca-Soto et al., (2021) most countries discontinued all in-

person engagements, such as; in-person education, due to the respiratory sickness posed by the COVID-19 

pandemic. Therefore, educators resorted to quickly converting their classroom lessons to online versions. The use 

of the internet is not new in the education field as it has been commonly used since 1990 through online learning, 

distance teaching, massive open online courses (MOOCs) (Singh and Thurman, 2019; Wahid et al. 2019), and 

other types of learning via the internet. Although traditional pedagogical technologies such as a Smartboard or 

PowerPoint are widely accepted and used, the actual integration of technology-supported teaching for pedagogical 

purposes is yet another level (Van der Spoel et al., 2020).  

 

In recent years, research shows that there has been a change to the teaching and learning methodology in which 

the traditional face-to-face teaching and learning has been replaced with the new method of online teaching and 

learning that uses information technology (Oliveira et al., 2021; Weidlich & Kalz, 2021; Adedoyin & Soykan, 

2020). Since the outbreak of the pandemic, the number of social media applications has increased. Online 

platforms such as Webex, Zoom, WhatsApp, Telegram, and Google Classroom (GC) are used as the medium to 

continue the teaching and learning processes as the work from home (WFH) policy has been implemented (Tsao 

et al., 2021; Putri et al., 2020). In the light of that, teaching and learning processes are conducted from home 

without the need to go to school. 

 

Just like other countries in the world, Malaysia is not an exception in receiving the same impact due to the COVID-

19 pandemic. Consequently, The Federal Gazette Emergency and the implementation of (WFH) policy have 

affected the schooling system of the country (Mudaly & Mudaly, 2021).  Furthermore, the Ministry of Education 
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(MOE) (2020) has introduced Home-based teaching and learning that can implemented from home, community 

center, or any other suitable locations. Paredes et al., (2020) demonstrated that teaching can be implemented online 

and/or offline or off-site in a structured and planned manner. Hence, a teacher can implement teaching from home 

by using one of the methods or a combination of the two methods depending on the suitability. For instance, if 

the school is located in a rural area with no internet accessibility, the offline method should be used.   

      

To ensure the continuity of the teaching and learning process, MOE (2020) had released a teaching and learning 

manual online, ‘Teaching and Learning at Home Manual’ to help teachers implement their home-based teaching 

and learning as an alternative to the new norm. Therefore, this home-based teaching and learning manual can 

provide guidance to teachers in implementing home-based teaching and learning in a structured and planned 

manner, enabling students to follow it optimally. Apart from that, the manual can also be used as a reference for 

school administrators, district education offices (PPD), state education departments (JPN), as well as other 

divisions involved in MOE.  

 

1. Online home-based teaching and learning happens when there is available access to the internet and to the use 

of devices that allow students to learn in real-time via the following: 

• Learning platforms such as Digital Educational Learning Initiative Malaysia (DELIMa), Cikgootube, 

EduWebTV, and social media applications; or 

• Applications such as Google Meet, or Microsoft Teams live streaming. 

• Gamification, video, audio clip, eBook, recording, or online assignments.  

 

2. The implementation of home-based teaching and learning requires students to use devices with screens such 

as computers, laptops, tablets, or smartphones within a certain period. The time used on these devices is called 

students’ screen time.  

 

3. Guidelines on the maximum screen time based on age taken from www.eyepromise.com with reference from 

The American Academy of Pediatrics (AAP) and World Health Organization (WHO) are as follows: Screen 

time a day for preschool is 1-hour, primary school is 1-2 hours, lower secondary is 2-3 hours, and upper 

secondary is 3-4 hours.   

 

4. Teachers need to set the appropriate screen time by considering parents/guardians’ opinions.  

 

5. Offline home-based teaching and learning happens when students learn using devices such as computers, 

laptops, tablets, or smartphones without access to the internet. Learning process can also occur when students 

use textbooks or other learning materials.  

 

6. Teachers can download materials in the form of videos, audios, slides, notes, and exercises from sources as 

mentioned in paragraphs 7.1.1 and 7.1.3. The process of downloading the materials is done when there is 

access to the internet and given to the students through the appropriate medium of communication. 

  

7. Teachers need to set the appropriate offline screen time by considering parents/guardians’ opinions.   

 

8. Off-site learning is a learning method that happens in a location such as a community center, or any premises 

declared as a temporary evacuation center due to a disaster or epidemic. Off-site learning is implemented in 

accordance with the Surat Siaran Kementerian Pendidikan Malaysia Bilangan 8, 2016 Garis Panduan 

Pengurusan Pengajaran dan Pembelajaran Akibat Bencana.  

 

9. Learning process can occur independently or with guidance from the Academic Support Team (AST) which 

consists of PPD officers or appointed schoolteachers, (MOE,2020). 

 

Based on the manual provided by the MOE above, there are various methods that can be used by teachers in 

implementing online teaching and learning sessions including modules, home-based projects, and other methods 

such as flipped classroom, inquiry-based learning, mastery learning, contextual learning, and problem-solving 

learning. The implementation methods have also been stated in which teachers should restructure their annual 

lesson plan, determine the flexible delivery methods depending on the current situation by considering students’ 

resources; preparing materials that are easily obtained, accessible, and suitable with the home-based teaching and 

learning method used. Additionally, teachers also need to make sure that students receive their tasks and exercises 

planned, and use a variety of assessment methods namely quizzes, exercises, and projects to determine students’ 

achievement.    
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Though the guidelines are given with clear details, the question of to what extent are the teachers prepared in 

implementing online teaching and learning or home-based teaching and learning remains. This is due to the fact 

that for some of the methods mentioned, not all teachers have the knowledge and skills in IT to conduct activities 

such as the flipped classroom. Furthermore, MOE has also stated that the teaching and learning process should 

also consider the resources that students have. Here, the basic resources are devices and internet access. Therefore, 

there are issues on the challenges and limitations in implementing home-based teaching and learning that need to 

be considered if it is to be implemented. 

 

2. LITERATURE REVIEW 
 

Although online teaching and learning is used as an alternative to replace the face-to-face method, there is an 

argument in teachers’ perception of home-based teaching and learning. Thus, a clear definition of home-based 

teaching and learning is important as it contributes to the success of its implementation in the future.  

 

The definition explained by MOE (2020), Schultz & Demers (2020) described home-based teaching and learning 

as one of the teaching and learning methods that are planned in order to create a deep virtual experience. Here, 

the term planning is used for the aspect of before and during its implementation. The aspect of planning is being 

emphasized to achieve the goals of the teaching and learning process which are to provide in-depth knowledge 

and experience on the topics learned. In other words, since there are no face-to-face activities, online teaching and 

learning requires teachers to plan their lessons thoroughly as good and organized lesson plans will provide students 

with the best learning experience.  

 

The planning aspect was also stressed as according to Korkmaz & Toraman, (2020); Noor et al., (2020), and 

Willging & Johnson, (2004), the problem of interaction and reaction during online teaching could lead to 

ineffective teaching and learning session since there is no face-to-face interaction as traditional classes, making it 

difficult for students to directly ask questions and get answers. On that account, teachers’ perspectives on the 

definition and concept of online teaching and learning are very important as they need to change from the old 

method to a new method that requires them to master instructional design and to be skilled in using certain 

software when planning their lessons and in assessing students in the future (Schultz & DeMers, 2020). This 

shows that teachers in the new norm era need to understand and make appropriate changes during this pandemic.  

 

Apart from teachers’ perspectives on the method of implementing home-based teaching and learning, up till today, 

there are issues with the effectiveness of online teaching and learning methods (Racheva, 2018). Despite some of 

the advantages, such as safer environment -since there is no need for the face-to-face meeting, especially during 

a pandemic-, time-saving, minimum mobility, improving students’ critical skills, and allowing students to gain 

knowledge and experience beyond the boundaries of the classroom due to the use of technology (Sezer, 2016; 

Feeney et al., 2008), there are also negative effects such as adverse effects on bone growth due to excessive use 

of technology for a long time (McVeigh et al., 2016), negative students’ emotional development (Boyd et al., 

2014), and also underage students’ exposure to inappropriate, unfiltered, and unsafe information  (Dickson et al., 

2019). As a result, the issues of monitoring and appropriate methods to ensure the health and welfare of teachers 

and students came into view.   

      

Aside from that, there are also issues of teachers’ consideration and concern on the challenges faced by some 

students in terms of facilities, equipment, and access to the internet especially for students from low and middle 

socioeconomic backgrounds, be it in rural or city areas. Economic constraints for the poor will prevent students 

from being fully involved in the online teaching and learning session (Morgan, 2020). Therefore, teachers need 

to know students’ backgrounds before implementing home-based teaching and learning methods.  

  

The implementation of home-based teaching and learning has its own advantages and challenges, and a few 

aspects need to be taken into consideration. Noor et al., (2020) stated if teachers provide information and reminders 

before the class session, it could lead to effective communication between teachers and students, making the online 

teaching and learning session more impactful. Additionally, teachers could also apply the approach of group 

learning suggested by Ozakara and Cakir (2018) in which if students could not participate in online classes, they 

could contact their classmates to obtain information on that specific class. Hence, teachers need to explore and 

use various teaching approaches and applications that could attract students’ interest to participate actively in 

online classes.  

  

To conclude, home-based teaching and learning is one of the methods used to ensure the continuity of the teaching 

and learning process especially during COVID- 19 pandemic. Although there are challenges in its implementation, 

if all related parties mainly the teachers are clear on the needs of online teaching and learning, the techniques in 
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conducting online classes, cooperation between students and parents as well as deep and comprehensive 

involvement of the government in providing the infrastructure needed to ensure that all parties could have access 

to a good internet connection, home-based teaching and learning sessions can be implemented successfully. 

 

2.1 Research objectives 

 

This study is done with the objectives to examine the extent of teachers’ perception of online teaching and 

learning, and the extent of its implementation through the method of working from home (WFH) during the 

movement control order (MCO) gazetted by the government. 

 

The research questions are as follows:  

i. What are perceptions of teachers towards home-based teaching and learning? 

ii. How do teachers implement home-based teaching and learning during Covid 19? 

 

3. METHODOLOGY 
 

The researchers had chosen the method of case study, and a national primary school located in Arau, Perlis was 

chosen as the location of study. The school is situated by the roadside and is one of the excellent schools in Perlis. 

The researchers conducted semi-structured interviews as the main data collection method as it is seen as the best 

method to acquire in-depth information (Creswell, 2014).  

 
Table 1: List of participants 

Participants Subject teaching 

Teacher N Geography 

Teacher A Mathematic 

Teacher R REBT 

Teacher I History 

Teacher M Science 

 
Table 2: Details on the day, date and time of the interview 

No  Participants Day Date Time 

1.  Teacher N Monday 24 May 2021 10.00 a.m.  – 10.40 a.m. 

2.  Teacher A Monday 24 May 2021 3.00 p.m. – 3.45 p.m. 

3.  Teacher R Wednesday 26 May 2021 2.30 p.m. – 3.15 p.m. 

4.  Teacher I Monday 31 May 2021 9.00 a.m. – 9.40 a.m. 

5.  Teacher M Tuesday 1 June 2021 11.00 a.m. -11.40 a.m. 

 
Table 3:Summary of the data analysis process 

Level Activities 

One Data transcription process: 

i. Transforming audio data into text data 

Two 

 

  

Review: 

i.   Reviewing information from participants of the study 

ii. Analyzing interview data 

Three  Understanding data from interviews: 

i. Identifying and understanding the interview data  

ii. Iteration of data analysis 

Four  Determining theme and subthemes: 

i. Identifying codes thematically 

ii. Categorizing codes according to subthemes  

iii. Building themes categories based on subthemes.  

iv. Reviewing themes 

Validating themes with fellow researchers  

Five  Theme analysis: 

i. Defining themes based on the categories of research questions.  

ii. Assessing the flow of findings  

Six Writing the findings 
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4. FINDINGS AND DISCUSSION 

 
Research Question 1: What are perceptions of teachers towards home-based teaching and learning? 

 

Generally, all the participants of the study provided different perspectives of online teaching and learning. The 

findings from the question related to teachers’ perception of home-based teaching and learning are that one of 

the methods needed during the COVID-19 pandemic, teaching session that uses information technology (IT), 

teaching session that does not involve face-to-face meeting and physical contact, and the use of various teaching 

platforms such as Google Meet, WhatsApp, and Telegram. The following are the findings from the study related 

to teachers’ perception of home-based teaching and learning. 

 

“The new norm of home-based teaching and learning lack exposure on its meaning previously. Later, it has 

become a need due to the pandemic. It is a new thing, be it for the students, parents, or even teachers. In my 

opinion… online teaching and learning is what we know, which is teaching and learning sessions done from 

home, and is implemented online….” (Teacher N). 

 

“Online teaching is implemented not at school, but from home. Actually, it is more challenging than previous 

teaching and learning (PdP) as we could not see our students and could not have interaction. Hence, it is hard 

to receive feedback from students….” (Teacher A). 

 

“In my opinion, home-based teaching and learning implemented during the new norm is when a teaching and 

learning process is done through cyberspace. Teachers and students need to use the internet for the teaching 

and learning process. This method is implemented without the need for students and teachers to meet face-to-

face .…” (Teacher R). 

 

“Home-based teaching and learning means that the teaching and learning is implemented online. It requires 

access to the internet, and students, as well as teachers, need to have any devices. However, if students have 

a problem with internet connection, we have to use other methods, such as teachers need to prepare modules 

for the students. If it is done online, question and answer session resume as usual, but without meeting face-

to-face and is done remotely….” (Teacher I). 

 

“…in my opinion, home-based teaching and learning is implemented but without meeting face-to-face as 

conducted in school, but by using various platforms such as Google Meet, Telegram, and WhatsApp to deliver 

the teaching and learning materials….” (Teacher M). 

 

Based on the findings of the study, it can be concluded that in general, the perception of teachers was interviewed 

that online teaching involves IT, no face-to-face meetings, and requires teachers to have skills so that the teaching 

session can be done more effectively. This is something that needs to be understood by the teachers, that not all 

parents could afford to provide the complete facilities such as devices and good internet connection. Thus, if a 

teacher decides to use the online method which is by using the internet, there will be possibilities of 

underprivileged students being left behind. That being the case, it needs to be understood that there are other 

methods which can be used namely calling students, emailing their assignments, or learning materials, or by 

posting notes to specific students (Morgan, 2020).  

 

As Malaysia implemented home-based teaching and learning as a method in delivering the teaching and learning, 

again, in order to make it successful, a clear understanding of the definition is very important as teachers need to 

plan in detail, clear on their students’ abilities, devices owned, skills in using the devices as well as access to the 

internet.  

 

In general, it can be concluded that teachers’ perception may further be enhanced with the support of school 

administrators in sharing the latest information on online learning. Since it is not clear when the pandemic will 

end, and to ensure that there are no students being left behind, understanding is the first important step for teachers 

in order to conduct teaching sessions more effectively and smoothly.  

 

 

 

  



 

 
 
 

Proceedings of the 5th UUM International Qualitative Research Conference (QRC 2022) 

28-30 November 2022, [Online] Webinar 

 

 118 

Research Question 2: How do teachers implement home-based teaching and learning during Covid 19? 

 
Next, this research is also done with the aim to explore teachers’ teaching practices when implementing home-

based teaching or online teaching. Based on the findings, it was found that teachers implemented their lessons 

according to the regulations set by MOE (2020). Some of the ways used by the teachers in implementing online 

teaching were by using learning platforms such as Digital Educational Learning Initiative Malaysia (DELIMa), 

applications such as Google Meet, YouTube, and WhatsApp. There were also some teachers who used textbooks, 

modules, and notes that were given in advance before the movement control order (MCO) was gazette.  

 

“…for Form 2 schedule, there is one session of one and a half-hour in a week. Usually, I would use WhatsApp 

to remind the class and to give the password for Google Meet. Then, I would use DELIMa and Telegram 

applications to share files and learning materials since it is more convenient compared to WhatsApp….” 

(Teacher N).    

 

“I have prepared modules or exercises or small notes for the students to refer to before the school was closed, 

hence I think my teaching session becomes a lot easier….” (Teacher N). 

 

 “We look at students’ needs based on our experience on MCO last year. It was found that students usually 

need notes from the teachers. So, I prepared some notes before MCO was announced. Some of the applications 

that I used were DELIMa which was provided by MOE and YouTube. Apart from that, I also used textbooks 

and modules which have been distributed before schools were ordered to close by the government….” 

(Teacher A) 

 

“Usually, one class is for one hour or more, if we follow our home-based teaching and learning schedule, one 

subject of two hours per day. One hour is for lecture and one hour is for tutorial but sometimes I have provided 

them with the modules, exercises, I give time for students to complete them. So, I shared the materials in the 

WhatsApp group. So, they obtain the materials and submit them there in the period of two hours. If it was 

offline learning, I would completely use the two hours, but if it was online learning, I would use Google Meet 

for about an hour. I also used OBX. As a teacher, we need to explore a lot of things and find suitable methods 

for our students….” (Teacher I). 

 

“I follow the allocated time which is two hours per session and only one session in a week. Tutorial is included 

in the two hours. Usually, I use Google Meet because majority of the students can use Google Meet. In terms 

of internet connection in my area, I live in the city area so there is no problem…” (Teacher I).  

 

“I use the Wi-Fi facility in my house. The applications that I use are WhatsApp, Google Meet, and Google 

Classroom….” (Teacher R). 

 

Apart from that, there were also teachers who taught according to a flexible time between teachers and students 

by taking into consideration break time as well as comfort and enjoyment during study time. A teacher that was 

interviewed explained that he taught at a flexible time, and sometimes at night because students feel comfortable 

and enjoy studying at night.   

 

“I teach according to the teaching period assigned by the school, as suggested by the ministry, but sometimes it 

is quite difficult because of unsuitable timing. For example, I teach Mathematics usually at noon. Usually, 

teachers and students will rest at that time. I follow the time when students feel it is suitable. The students, they 

enjoy learning at night and sometimes I will hold my classes at night, but still following the ministry, two hours 

per teaching and learning session, and two meetings per week….” (Teacher A). 

 

 It was found that the teachers perceive that the needs of using applications in home-based teaching and learning 

and maximizing the use of the application designed by MOE which was DELIMa. Ahmad et al., (2020); Mirau, 

(2017) stated that online learning could be done by using various applications such as Microsoft, PowerPoint, 

Microsoft PowerPoint recording, YouTube, PowToon, Prezi, WeVideo, Sound Cloud, Google Slides, SlideShare, 

Google Drive, Dropbox, Screencast-O-Matic, Video Scribe, Edmodo, Google Classroom, Facebook, WhatsApp, 

Instagram, Twitter, Pinterest, and Flickr. With abundance of technology that could produce a variety of learning 

applications in the virtual world, teachers should improve their skills in choosing the applications that suit the 

topics by also considering students’ skills and accessibility to the materials prepared using the applications 

mentioned. This is because different models of online learning have considered which pedagogical approaches 

and technologies are most suitable for children's learning needs (Hu et al., 2021). Teachers must be wise in 
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choosing suitable methods that are appropriate to the teaching context as well as students’ background so that the 

learning objectives can be successfully achieved. 

 

Although the implementation of home-based teaching and learning is seen as challenging, the findings also 

showed that there were teachers who diversified the methods and medium used in teaching and learning sessions 

by proactively creating a reminder system, acting early by giving out modules to students before schools were 

closed, and preparing themselves, early and well by buying devices and creating a mini studio for their own 

comfort. 

 

Besides, smartphone applications such as WhatsApp and Short Message Service (SMS) are some of the examples 

on how technology can be used (Verdes et al., 2021). In addition, the use of video conferencing platforms 

nowadays can offer learning opportunities with fewer time or location constraints (Mirau, 2017; Mitchell, 2020; 

Jantjies et al., 2018). Despite the gazetted MCO, teachers and students could still interact with each other. 

According to Muniroh Hamat at al., (2020) teachers can use their creativity to interact with students even from a 

distance, as long as the teaching and learning process can be implemented successfully. Meanwhile, according to 

Goliong et al., (2020), MOE had provided links to Google Classroom and Microsoft Team to facilitate teachers 

in implementing online teaching. Through the links, teachers can easily gain access to digital textbooks, various 

PdP videos (Eduweb, CikgooTube), and interactive learning links like Edpuzzle, Quizziz, and Kahoot. 

 
4.1 Discussions 

 

4.1.1 Effective communication 

 

Despite the advancement of IT and benefits of distance learning methods, the question of teachers’ readiness, 

teachers’ knowledge in IT, and the supports to successfully carry out their lessons remain the same. Clear 

instructions should be given from time to time by the authoritative parties. In school context, all information 

received from the ministry and departments needs to be delivered to the teachers to ensure that they are clear on 

what needs to be done. All information needs to be disseminated from time to time. For instance, information such 

as when schools are going to reopen, assignments, tests, quizzes, how to deal with technological problems, and 

how to log in to applications or email must be given to teachers. Social media such as community-wide texting, 

email, and school websites can be used as a medium of communication. At the same time, effective 

communication between the ministry, school, and teachers is also needed to ensure teachers’ teaching sessions 

run smoothly and the children can participate in class effectively (Borup et al., 2020; Taylor & Boyer, 2020).  

 

Undeniably, parental support is necessary for students to learn successfully in the system of online learning (Hu, 

et al, 2021; Barr, 2013). There needs to be space for any problems or suggestions for a two-way communication 

to happen successfully. Having said that, teachers and school administrators always need to communicate, whether 

to obtain the latest information, sharing ideas for teaching sessions, or in getting opinions regarding teaching 

activities planned (Chen, 2010).  

  

As Hung et al. (2010), Omodan and Ige (2021) stated that timid students are more interested in online settings 

than conventional settings. In web-based learning, teachers need to create opportunities for interaction and 

communication between students and teachers. Likewise, active students can make full use of the online forum, 

which may offer more opportunities that involve students and teachers together in in-depth dialogues and 

questions. Asking questions is the best way to delve deeper into the topics and to understand the topics more 

easily. Moreover, students need to take this opportunity to collaborate with other students online, to prevent losing 

focus and interest while studying online as well as to keep being motivated. Competence and communication 

skills in online learning are the important aspects to overcome the limitations of online communication. In this 

pandemic, effective communication is necessary to ensure that all the information is clear and up to date, and 

various applications such as WhatsApp, Telegram, Instagram, and Twitter are fully utilized. 

 

4.1.2 Training 

 

With the new norms, there is a need for teachers to prepare themselves with new knowledge, not only 

technological knowledge but also in terms of preparing materials and producing interesting and quality teaching 

materials. Therefore, undergoing a professional development training which includes the elements of appropriate 

technology, the use of the necessary technological teaching tools, and a shift in pedagogy is a big order to respond 

to in a short period of time to create a deep learning experience for their students. Bernama (2021) stated that 

relevant training can be introduced to teachers to expose them to PdPR methods and processes. The training needs 

to be done online or in face-to-face meetings but by adhering to the strict standard operation procedure (SOP), to 
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equip teachers so that they can teach in front of the computer screen confidently and effectively. Similarly, 

intensive retraining for teachers who are involved in teaching Mathematics and Science subjects in English 

(PPSMI), English language, and vocational streams need to be done promptly and periodically. MOE also needs 

to improve and strengthen skills development courses for teachers, especially when the school environment returns 

to normal. Each and every party needs to be aware that the effects of PdPR will not be the same as teaching and 

learning in the classroom because PdPR is a medium used to support the process of face-to-face learning that 

could not be conducted due to COVID-19. 

 

4.1.3 Collaboration 

 

In the effort to add on to the diversity of teaching and finding new methods, the concept of PLC needs to be 

improved. This is because, through collaboration, teachers can exchange opinions and knowledge to find new 

ideas in finding the suitable approach for their students (Dorneich et al., 2021; Rönnerman et al., 2015). Through 

the collaborations, teachers can plan lessons together with students on the activities or applications that can attract 

students’ interest and participation in online classes such as brainstorming activities, rocket writing, additional 

note, group work, and gallery walk. Interaction, as well as communication between fellow teachers, will be able 

to solve some problems in teaching students (Kemmis et al., 2014) and help them deal with the latest issues in the 

context of online learning in this new norm.  

 

In addition, parents need to collaborate with teachers by working together with their children in direct learning 

activities which can also help to improve the bond between parents and their children as they spend more time 

together. Situations like this allow parents to be the source of comfort in relieving students’ anxiety by conversing 

with their children to help calm them down. It is suggested for parents to provide emotional supports when their 

children are in emotional instability (Bhamani. et al, 2020). In the context of new norm learning where there is no 

face-to-face social interaction, collaboration between teachers and parents should take place in monitoring 

children’s emotional stability. 

 

4.1.4 Creativity 

 

One of the aspects that need to be considered by educators is the students’ motivation to learn. Creativity and 

teachers’ ability to maximize the potential of IT should be accentuated because the use of these technologies has 

resulted in increased engagement, enjoyment, and motivation of students, which may also improve learning 

outcomes. The ease of use and the pedagogical benefits provided by these emerging technologies make them tools 

with great potential in education (Verdes et al, 2021). From one perspective, online learning can attract students’ 

interest with the presence of many visual colors, videos, and audios, but they will not necessarily stay motivated 

to participate in the class. This is because learning in solitary, with no face-to-face interaction with fellow friends 

and teachers can create a sense of loneliness. It is also hard for students to ask questions directly when they 

encounter problems in understanding a certain topic (Bertin et al., 2012). Quality teaching should be continuously 

improved, and teachers must strive to provide the best through online teaching and learning sessions, and lessons 

should be designed creatively, interactively, relevant, student-centered, and group based (Partlow & Gibbs, 2003). 

Therefore, teachers’ creativity in online teaching is an effort that should be made. Though the use of IT may look 

interactive, there still needs to be a platform for direct question and answer session if students ever encounter 

difficulties in understanding the topics studied. 

 

4.1.5 Feedback and students’ development follow up 

 

Having such an attitude toward home-based teaching and learning might promote mental and physical well-being 

(Anderson 2020). Teachers also need to check on students regularly, especially those who are less skillful with 

digital tools (Snelling and Fingal 2020). Checking on feelings of worry or anxiety can have a profound effect on 

success. During stressful times, heart and passion may be more important than the content needing to be covered. 

It is also important to note that perfection should not be expected. Instead, teachers should ask students about their 

academic progress and incorporate their feedback. Some useful strategies include using recordings and reassuring 

students by phone (Tate 2020). Effective learning can be seen through positive feedback given by students. 

Questions from students are also a form of feedback on a certain learning session or knowledge that they would 

want to inquire. Indirectly, it also shows that students are interested in learning. This is in line with Keeton's 

(2004) study which stated that educators must spend a lot of time in creating effective strategies to deliver online 

teaching because effective online teaching delivery will facilitate feedback from students, make students ask 

questions, and expand students’ knowledge on that course.  
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5. CONCLUSION 

 
In conclusion, home-based teaching and learning is a new norm that is applied to ensure the continuity of the 

learning process. Teachers especially, play a big role in ensuring its successful implementation. Clear instructions 

from responsible parties as well as teachers’ understanding on the implementation of home-based teaching and 

learning can ensure a smooth and an effective process of online teaching and learning. Teaching sessions also 

need to be done with various methods in which teachers need to have good knowledge on IT to make the online 

teaching and learning session interesting. All parties need to work together to ensure the new norm of home-based 

teaching and learning session can be implemented successfully. 
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